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Classroom Literacy Plan 

 

Name of the 
assessment 

Inside Language, Literacy,  and 
Content 

ACCESS for ELL’s® 

 

Formative or 
Summative 

 
 
 
 

Inside Language, Literacy, and Content 

has formative and summative 

assessments. The placement assessment, 

a formative assessment, is administered 

to all students at the beginning of the 

school year to determine the entry point 

of the program. Summative assessments 

are given at the end of a teaching unit. In 

addition there is a summative Mid-Level 

Test and an End-of-Level Test that will 

measure mastery on: vocabulary, reading 

comprehension and literary analysis, 

grammar and sentence structure, spelling 

and writing.  

The ACCESS for ELL’s® is a secure 

large-scale English language proficiency 

assessment given to Kindergarten through 

12th summative assessment administered 

annually during a testing window that 

opens on the first day of February through 

mid-March. This assessment is a WIDA 

Consortium test given to ALL students in 

North Carolina who are identified as 

Limited English Proficient (LEP) to 

determine the yearly progress in the four 

domains of language: listening, speaking, 

reading, and writing. The results will 

determine the degree of services each 

student will receive in the following school 

year. 

 

 

Data collected 
with this 
assessment 
 
 
 

The formative assessment is composed of 

five sections that measure: vocabulary, 

reading comprehension and literacy 

analysis, grammar and sentence structure, 

spelling, and writing. The Selection Tests 

provide an indicator of student 

understanding and progress of language 

development and is composed of three 

sections: vocabulary, grammar and 

sentence structure, and reading 

comprehension. All summative 

assessments are similar in composition to 

the placement test. The results are 

recorded separately, weighted out and 

then added to determine the composite 

score. 

 Generates results that serve as one 

criterion to aid in determining 

when ELLs have attained the 

language proficiency needed to 

participate in content area 

classrooms and state academic 

content tests without support and 

accommodations. 

 Provides districts with information 

that will aid in evaluating the 

effectiveness of their 

ESL/bilingual programs. 

 Identifies ELP levels of students 

with respect to the WIDA ELP 

Standards’ levels 1 – 6. 

 Provides information that can be 

used to enhance instruction and 

learning for ELLs. 

 

 
 
Timeline for 
reviewing and 

Because the purpose of these assessments 

is to determine vocabulary, grammar, and 

reading skills acquisition, the data 

obtained from these assessments must be 

The ACCESS for ELLs® is completed in 

whole group sessions for the listening, 

reading, and writing sections, and one-one 

setting for the speaking portion. The test is 
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using this data 
to inform 
instruction 
 
 
 

reviewed at once. These data determine if 

the student needs to reinforce or 

remediate any of the components 

(language, literacy, or content) or if the 

student can move on to another unit of 

study. 

administered February – mid-March but 

results are only made available at the end 

of May since the scoring is conducted by 

independent agencies and writing must be 

scored on individual basis. When data 

arrives, each school receives the 

spreadsheets containing information 

regarding the students tested and reflecting 

proficiency scores of 1 – 6. Based on this 

data ESL teachers and administrators meet 

to create class rosters for the following 

school year. Students who are below a 

score of 3.5 in either or both reading and 

writing must be served directly in the ESL 

classroom. The results are shared with the 

content area teachers so that modifications 

to instruction and assignments can be 

adjusted to meet proficiency level 

expectations. 

 

 
How will this 
data be 
reported? 
 
 

The results of these assessments are 

retrieved, printed, and discussed with the 

ESL teachers during monthly meetings 

along with effective teaching practices. 

These results are for the use of the ESL 

teachers to inform their planning and 

sharing the results is not mandatory. 

However, in my school we have made it 

part of the data we use to improve 

students’ achievement in the content 

classroom.  

The district office generates a teacher 

report and a student report and dispersed 

by the end of the year to all schools. The 

student report is included with the end of 

the year report card and the teacher copy is 

used to communicate proficiency levels for 

LEP students at the beginning of the 

following school year.  

The district’s ESL database manager 

generates the new database and distributes 

it via email the first week of school.  

 

How will this 
data provide 
you with 
information to 
support the 
learning of 
your students? 

The information obtained, the 

collaboration with the content area 

teachers, and other support personnel 

makes it possible to design lesson plans 

that will effectively meet the needs of all 

students. Knowing, for example, that a 

small group of students need to work on 

past tense of verbs while others have 

already mastered this grammar and 

pronunciation structure, makes it possible 

for the ESL teacher to group struggling 

students without sacrificing the rest of the 

group. Students can then work on this 

structure until ready to join a different 

group. 

The scores on the ACCESS® for ELL’s is 

the main tool used by the ESL Department 

to prescribe appropriate classroom 

accommodations.  For instance, if a student 

has a writing proficiency level between1-3 

we design writing lessons using sentence 

starters, graphic organizers and/or pictures.  

The descriptors vary according to 

proficiency levels from yes/no responses to 

one/two words to short phrases and simple 

sentences to more complex sentences and 

speaking at greater lengths, to participating 

fully in grade level activities with some 

support.  So, performance expectations are 

aligned with English language 

development in conjunction with grade 
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level content standards.  

How does this 
assessment 
support 
differentiation? 
 
  

The assessments provide differentiation 

in that it allows the teacher to work with 

groups based on readiness. In addition, 

the assessment provides a variety of 

information that can be shared with 

students to create personal goals and 

allow them to work at their own pace. 

The assessment clearly identifies the 

areas in which the student must work. 

While all the components are present 

throughout the units it is helpful in 

designing the goals with a different focus: 

some students may need to focus on 

vocabulary, while other students may 

need to focus on the spelling and writing 

part.  

 

This assessment supports differentiation by 

providing a means to group students 

according to English proficiency within the 

ESL classes.  It offers performance 

descriptors for each proficiency level that 

aids classroom teachers in setting 

individual goals for increasing language 

development across the four domains. 
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Reflection 

       As I was completing the chart I found myself thinking about the split opinions among ESL 

professionals last year when the district adopted the Inside Language, Literacy, and Content 

program because many felt this program would be one more erroneous choice that would end up 

stacked in a storage room. Some of us truly believed that the program contains the elements 

needed to assist our English language learners be successful in the content area classroom and 

while we understood that following the program rigorously would ensure its positive outcomes, 

we also understood that there would be need for additional resources, especially to differentiate 

for our more advanced students. The use of the End of Unit summative assessments has made it 

possible for me to identify the exact needs of my gifted and talented students, thus allowing me 

to focus on the specific needs of students. I also thought about how important assessments are for 

all students and the significance it carries if correctly and consistently used. I find that the main 

problem I have encountered with assessments is that while I believe in the use and need of 

formative assessments, I am a bit skeptic about the true value of high stake summative 

assessments. This represents a conflict in a time where students are driven to exhaustion with the 

yearlong speech of raising the bar and producing high scores on state tests but receive no 

differentiation in the different ways in which they can demonstrate mastery. Additionally, I could 

not help but being heartbroken at the thought of some of my most struggling students whose 

goals for the year are to score all 4s in state tests but they barely read and/or write. I am aware 

that ESL advanced and gifted learners can fair off very well on all these assessments because 

they are capable of using metacognitive strategies to compensate the lack of language 

knowledge. On the other hand a child who has both linguistic and intellectual deficiencies seems 

to stand few to no chances in this type of assessment.  

       In my thinking about the ACCESS® for ELLs, I see all the information it provides to the 

content area teachers and how it could improve the quality of educational experiences to many 

language learners if all content area teachers used the reports with fidelity. It is very unfortunate 

that after many years of fighting this battle many veteran teachers still refuse to see the value of 

using this information and maintain their position when blaming the students for lack of 

completion of work. How can one complete an assignment that has not been explained in a way 



Bueno-Trujillo, Monica 

Module 5: Classroom Assessment Profile 

EDU741 – Summer II, 2012 

UNE 
 

that one can make some sense out of? This is something that seems quite improvable to me but it 

is a clear indicator of the need to find different was to make the teachers see into the benefits of 

using this data when planning for Limited English Proficient learners in my school. It should be 

clear to all by now that data linked to language proficiency is not an option anymore in a school 

whose ESL population has already reached a 44% of the student body. 

  
Statement of Contribution: This assignment was completed with Marcy Roberts. 

Marcy and I met after school for planning and deciding on the assessments that we would 

use and how to complete this assignment. I completed the information on the assessments for 

Inside Language, Literacy, and Content. After the completion of this part, we met after 

school again to discuss the work we had each done. At this time we collaborated on the 

edition of the assignment. Along with the analysis of the assessment I provided the reference 

and merged the information.  
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